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Abstract
This research aim to propose a Self Access Centre design for the Universidad Central,
explaining and supporting the service students’ needs, such as lack of motivation and not
having a suitable place where they can study, practice and learn English as a second language
in an autonomous way.
Similarly learning styles belong to this research, because an appropriate place is a fact that
affects the students’ process, as well as the emotional features that concern the learning
process.
Finally, multiple intelligences issue was studied, for the reason that each student develops
different skills during his or her process, which should be exploited in a field in which each
person feel better.
Keywords: Autonomous Learning, Learning Styles, Motivation, Multiple Intelligences

Resumen
Esta investigación pretende presentar una propuesta de diseño de un centro de recursos para la
Universidad Central, exponiendo y sustentando las necesidades que los estudiantes de los
cursos de servicio tienen, al carecer de motivación y al no tener un lugar adecuado en el cual
puedan estudiar, practicar y aprender Inglés como segunda lengua de una manera Autónoma.
De igual manera los estilos de aprendizaje hacen parte de esta investigación, ya que el tema de
un lugar apropiado hace parte de los factores que afectan el proceso de los estudiantes, así
como las características emocionales que afectan el proceso de aprendizaje.
Finalmente se estudia el tema de las inteligencias múltiples, ya que cada estudiante desarrolla
diferentes habilidades durante su proceso, las cuales deben ser aprovechadas en el campo en
que la persona mejor se sienta.
Palabras clave:Aprendizaje Autónomo, Estilos de Aprendizaje, Motivación, Inteligencias
Múltiples
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AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES
Introduction: Autonomous Learning in English as a Foreign Language based on Learning
Styles
Universidad Central was founded on June 30th, 1966, as an autonomous entity of
private law, non-profit. Since its inception, Universidad Central provides a comprehensive
education to its students and its efforts are devoted to teaching ethics, humanities and science
of them, and knowledge and identification of the social reality of the country. On August
2001, the University introduced “ProyectoEducativoInstitucional” (PEI) in which it
demonstrates its mission to achieve this purpose:
“To contribute to the formation of social and cultural capital through the development
of university programs of undergraduate, graduate and continuing education in science,
technology, arts and humanities to articulate the functions of teaching, research and outreach
around the integral formation of critical, creative, sensitive individuals with a considerable
sense of citizenship, committed to a city project country and ecologically viable, productive,
democratic, pluralistic and united and secured in its Latin American identity (PEI: 63)”.
PEI projects Universidad Central as an educational center of excellence 2010, where:
“Students will gain a broad perspective of international dynamics and meet the world stage in
which they develop their professions and disciplines” (PEI: 58). This sight suggests that
international knowledge can be acquired, for that reason, it is necessary to relate students to
practice communication in foreign languages. The Languages Department is created to
provide students and professional community with teaching service in English as a foreign
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languages supported by effective instructional strategies for learning languages in order to
facilitate their interaction in real communicative contexts; for that purpose Universidad
Central offers two sorts of English courses which are: service as a part of the curriculum for
Universidad Central students; and extension for people who want to learn English by personal,
academic and professional overcomes.
Based on Universidad Central mission and vision, it was defined since the didactic,
pedagogic and teacher development research guideline a Macroproject “Self-access center
design proposal as a pedagogical resource to foster service students’ autonomous learning in
English as a foreign language at Universidad Central”, on the same way, the current
microproject “Autonomous Learning in English as a Foreign Language based on Learning
Styles” is focused on the following Universidad de La Salle research subguide-line: 1.2
Autonomous Learning which propose and support language learning and language practice
from its own reflection. This subguide-line explores Autonomous Learning, Learning Styles
and Intelligences Multiples according to a specific environment.
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JUSTIFICATION

The following project is based on all the process and the result of the observations
made by Bachelor in Arts Spanish, English and French in education students of seventh
semester from Universidad de La Salle since the second 2010 academic period; focused on
determining Universidad Central students’ learning needs, who have taken English courses as
a curricular requirement.
After analysing observation’s results recorded on Universidad de La Salle practicum
students’ field diaries (See appendix F), it was noticed lack of students’ interests and
motivation for language learning. For instance, most of them do not take the text (“Top Notch”
by Pearson Longman Education) and the material assigned; do not do homework for their
English classes. Going deeper into the previous assumption, interviews and surveys were
designed, applied and analysed in order to support the reflexions’ hypothesis that students
from Universidad Central do not show enough motivation to learn English. For that reason, it
would be necessary to encompass some autonomous learning theories in order to establish the
relevant elements to provide students with a comfortable and suitable environment to learn
English as a foreign language.
In addition, Universidad Central Language Department has several didactic materials,
such as flash cards, posters and templates, which teachers do not use because of the limited
availability to book them, there is not a flexible schedule neither an appropriate environment.
Likewise, it has been determined that students need a specific and suitable atmosphere where
they can learn in an autonomous way, using different materials that can help them in this
process.
3

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES

Furthermore, in the second semester of the 2010 academic year, it was found that
2.293students approved the English course in that period of time, 319 failed it and 73
cancelled the semester because of fails or absences; the total was: 2.685 students.Likewise, in
the first semester of the 2011 academic year, it was found that 514 students approved the
English course in that period of time, 99 failed it and 31 cancelled the semester because of
fails or absences; the total was: 644 students. During the second semester of the 2011
academic year, it was found that 1.474students approved the English course in that period of
time, 335 failed it and 210 cancelled the semester because of fails or absences; the total was:
2.019 students.
Finally, the data above shows that although most of students passed the English
courses during the three semesters analysed, their learning was not meaningful and the
expected results could be better. For that reason, they need to practice and study more in order
to avoid misunderstandings and contextualize the theory they have learnt during their lessons
through real situations.
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DESCRIPTION OF THE PROBLEM

This research project is based on previous observations at Universidad Central at
downtown branch. It is located on Carrera 5 # 21 -38, Las Nieves Zone in Bogota, Colombia.
Universidad Central service students are between 18 and 30 years old, some of them study
English on Saturdays in the morning from 9:00 a.m. to 1:00 p.m. They also study four English
levels as well as at north branch. Most of them work in the morning and study at night.
Besides, they belong to faculties like Business Administration, Marketing, Accounting, Social
Communication and Journalism, Dramatic Arts, Economics, Advertising, System Engineering,
Electronic Engineering and, Industrial Engineering.
After some observations it was evidenced lack of interest, participation and
compromise from some Universidad Central students who are not concernedaboutEnglish as a
relevant life tool. It is reflected on the absences, punctuality, non-compromise with the tasks
and in addition most of them do not have the course text. On the other hand, they are not
interested in looking for extra material or they do not have any one available to improve their
English skills.
Moreover the atmosphere does not help them for being encouraged in the language
learning because of the classrooms’ design is not appropriate for the students’ number, the
distribution among them and the class development.
In contrast with the reasons mentioned before and the theory used for this research
about autonomy, it was evidenced that is important to take into consideration Autonomous
Learning as a pedagogical proposal, in order to provide students some relevant and suitable
strategies to learn in a meaningful way.
5
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QUESTION

What kind of Self-Access Center can foster autonomous learning in English as a foreign
language to service students at Universidad Central in Bogotá?
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OBJECTIVES
General objective

To propose a design of a Self-Access Center which supplies the services students’ needs in
teaching and learning English as a foreign language at Universidad Central to promote
autonomous learning.

Specific objectives

•

To establish students’ needs in learning English as a foreign language.

•

To determine students’ learning styles.

•

To identify the pedagogical resources Universidad Central has for learning English as a
foreign language.

•

To provide Autonomous learning strategies and theories in order to stimulate students’
motivation.

•

To observe students’ weaknesses and strengths with the proposal to use it as a tool to
propose self-directed processes.
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METHODOLOGY
This project is basically focused on qualitative research due to the purpose which will
be achieved at the end of the process; it is to increase autonomous learning in an acquisition
process of a foreign language having in mind it as a social phenomenon in Universidad
Central students. According to Creswell, quoted by Irene Vasilachis (2007), qualitative
research is an interpretative process of searching based on different sort of methods such as
biographies, ethnography, etc. Thus, the most important starting point to highlight is the case
study in order to determine and make a deeply research about human or social challenges.
On the other hand, according to Denzan and Lincoln quoted by Vasilachis (2007),
qualitative research is a multi-methodic, realistic and interpretative approach; it means that
qualitative researchers dig up over different natural characteristics in their acquisition learning
process. Besides, this involves several useful and important tools for gathering information
using questions like what and who, in order to clarify population and students’ needs.
Likewise, this project is totally emphasized on daily grind circumstances looking for a
learning English issue in Universidad Central service courses students, regarding the
requirements and learning styles during the process of getting a foreign language as well as
students’ interests to communicate with others.
Furthermore, there are different roles that were kept in touch: teachers (researchers),
students (participants) and administrative staff as an interactive process between those
members, taking into account learner’s behaviour through gathering data which provide a
tangible comprehension of the phenomenon that would be found by qualitative and
quantitative methods to focus on an authentic practice, observing the daily interaction and
systematizing information about actors.
8
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The research problem was found in several Universidad Central students from different
levels doing extensive research on factors that could affect their learning process, feelings and
performance that were found in English classes throughout field journals analysis. Those
observations allowed to understand student’s weaknesses and go beyond providing new
perspectives about what learners think, want and prefer during the learning procedure as well
as teachers could help them to foster their learning process.
A specific research method has been adapted in this project to develop the analysis of
collecting data suggested by Robert Yin (2009. pp18), who defines case study as “an empirical
inquiry that investigates a contemporary phenomenon in depth and within its real-life, context,
especially when the boundaries between phenomenon and context are not clearly evident”.
Besides, it has some relevant features as collecting, presenting, analyzing and reporting data;
secondly, identifying the phenomena’s process throughout a lot of deep observations or field
journals and its objective is to figure the phenomenon out in a real context, which is called
qualitative approach. Finally, it takes into consideration the five components of a case study
research design proposed by Yin (1994):
•

A study’s question.

•

Its propositions, if any.

•

Its unit(s) of analysis.

•

The logic linking the data to the propositions.

•

The criteria for interpreting findings.

Chetty, quoted by Cristina Carazo (2006), stated that collecting and analyzing
information help to identify student’s behavior in a specific situation. In this case, students’
surveys make evident lack of motivation, moreover, the secretaries’, librarian’s and language
9
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department director’s interview show information about available and not available materials
at Universidad Central be aware of students’ learning environment.
Case study pretends to solve the question how and why some social phenomenon
works (Yin 1989). Thus, field work helps to gather relevant information about the context to
understand the individual’s performance in real circumstances. In this case, the observations
expose why students do not carry materials to their classes.
According to Nunan (2009), the term case study can be defined and interpreted in
different ways; nonetheless, this research type has a limited point to highlight into the research
because population can be positively affected by the researcher proposing possible solutions to
the researched topic. As well as can be affected in the results of the research, the case study
allows researchers to make individual units (it means that some groups from the same
population share contextual characteristics and converge to the same reference point) which
stand a difference between this concept and ethnographic research.
In this project the case study is applied when a general purpose for the whole groups of
students from Universidad Central without taking into account their English level or their
majors and at the same time it is observed a huge evidence that lets researchers go beyond the
observation and make inferences about students’ language learning to help them to find a
solution to their weaknesses through quantitative (surveys and questionnaires) and qualitative
(field diaries) instruments to gather information.
Another point is that in case study Yin (2009: 18), the phenomenon and the context
sometimes are not recognized in the same real-life situation. For that reason, technical
characteristics like data collection and analysis strategies allow gathering several sources of
evidence to find out other variables of interest. There is a way to collect all evidences in order
10
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to identify and analyze deeper phenomenon and context. In this project were applied field
diaries, interviews and surveys as data collection instruments and all of them were analyzed in
a triangulation form.
Instruments for Data Collection
The instruments were designed, applied and analyzed to establish Universidad Central
students’ needs, behaviours and perceptions about English learning and teaching process. First
at all, field diaries were recorded and used by researchers to describe what the process was
about; on the other hand, surveys were applied to students and teachers and interviews for
administrative staff, (secretaries) as well as the Languages Department and Library Directors.
The common objective of them was to gather specific information to identify the case
study of the research.
Field Diaries
According to Jennifer Moon, field diaries are defined as:
“Journals, logs, diaries, portfolios are containers for writing that is recorded over a
periodof time. The writing may accompany a programme of learning, work, fieldwork
orplacement experience or a research project. The journals / logs and diaries can come inmany
different guises and be used to fulfill different purposes. Work on profiling andrecording
achievement can incorporate journal techniques and this web page will cover many ideas that
are common also to work on developing and managing portfolios”
In this research project, this instrument was taken to describe and appreciate, and
finally analyze the researchers’ perceptions into the classroom environment during the classes
at Universidad Central Students Services courses. In them there were taken into account some
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descriptions about the number of students, the classrooms’ physical descriptions between
others, and subsequently the reflections made by researchers in order to define ideas about
students and teachers needs for the development of the English classes.
Surveys
Defining surveys from The Health Communication Unit (1999. p p 5),
“A survey is a systematic method of collecting data from a population ofinterest. It
tends to be quantitative in nature and aims to collect information from a sample of the
population such that the results are representative of the population within a certain degree of
error.
The purpose of a survey is to collect quantitative information, usually through the use
of a structured and standardized questionnaire.”
For the survey in this research project were applied several types of response formats
The Health Communication Unit (1999. pp 19) … “Ratings (scales), rankings, multiple choice
and yes/no questions…”
Students’ survey
For the current research project, the students’ survey was designed for researcher, in
order to determine some relevant features related to Universidad Central services students’
needs, conceptions, and performances concerning to their learning English process, as well as,
the available materials that students use.
This survey is defined as multiple choices due to this; its questions gave different
possibilities of answers. Thereby the survey has two types of questions; open questions [1,
2,3,6 and 7] and closed questions [4,5,8,9 and 10] (See appendix A).
12
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Teachers’ survey
The survey was made for teachers from Universidad Central focused on the aim to
identify the use of didactic and technological resources that they, as English teachers, apply
for the development of their foreign language classes.
The population was service teachers from Universidad Central. The total of surveys
was seventeen (17). It was applied among service teachers at Central University who have
between 3 and 19 years of teaching experience. The age average is 24 and 41 and most of
them are women (59%); and the others are men (41%)
Language Department Director’s Interview
Another instrument designed by researchers was the interview for the Language
Department’s Director, it was applied with the aim to know background, resources and
changes that Languages Department has had (See appendix C). This type of interview was
semi-structured because is not standardized and usually is used in qualitative analysis
(Bhamani, n.d. p. 5); for that reason, the analysis was carried out throughout Matrix called
SWOT (Strengths, Weaknesses, Opportunities and Threats) that allows the opportunity to
probe the views, ideas or opinions according to the interviewee wants to share and say.
This interview had a list of questions, exactly 11 questions, which were send by
emailing to the Director and received them by the same source.
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Administrative staff’s Interview
In order to obtain more information about resources that the languages department
offers to teachers and students to improve their teaching and learning process and the use that
they give to the teaching material, was designed an interview to the department secretaries.
There were 25 open questions and was applied by VivianaSanabria and Cristy Suarez
to Sandra Medina and Milena Rodriguez (language department secretaries).
Librarian’s Interview
The librarian’s Interview was designed with the main purpose of knowing the
procedures that students have to follow to access to some physical, technologic and pedagogic
resources that the Universidad Central librarian offers for their learning process. For this
reason, it was created 13 open questions which were developed by the library staff.
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DESIGN OF INSTRUMENTS
7.1Instruments for Data Collection
The instruments were designed, applied and analyzed to establish Universidad Central
students’ needs, behaviors and perceptions about English learning and teaching process. First
at all, field diaries were recorded and used by researchers to describe what the process was
about; on the other hand, surveys were applied to students and teachers and interviews for
administrative staff, (secretaries) as well as the Languages Department and Library Directors.
The common objective of them was to gather specific information to identify the case
study of the research.

Field Diaries
This instrument was taken to describe and appreciate, and finally analyze the researchers’
perceptions into the classroom environment during the classes at Universidad Central Students
Services courses. In them there were taken into account some descriptions about the number
of students, the classrooms’ physical descriptions between others, and subsequently the
reflections made by researchers in order to define ideas about students and teachers needs for
the development of the English classes.
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Students’ survey
The students’ survey was designed for researcher, in order to determine some relevant
features related to Universidad Central services students’ needs, conceptions, and
performances concerning to their learning English process, as well as, the available materials
that students use.
This survey is defined as multiple choices due to this; its questions gave different
possibilities of answers. Thereby the survey has two types of questions; open questions
[1,2,3,6 and 7] and closed questions [4,5,8,9 and 10] (See appendix A).

Teachers’ survey
The survey was made for teachers from Universidad Central focused on the aim to
identify the use of didactic and technological resources that they, as English teachers, apply
for the development of their foreign language classes.
The population was service teachers from Universidad Central. The total of surveys
was seventeen (17). It was applied among service teachers at Central University who have
between 3 and 19 years of teaching experience. The age average is 24 and 41 and most of
them are women (59%); and the others are men (41%).
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Language Department Director’s Interview
Another instrument designed by researchers was the interview for the Language
Department’s Director, it was applied with the aim to know background, resources and
changes that Languages Department has had (See appendix C). This type of interview was
semi-structured because is not standardized and usually is used in qualitative analysis
(Bhamani, n.d. p. 5); for that reason, the analysis was carried out throughout Matrix called
SWOT (Strengths, Weaknesses, Opportunities and Threats) that allows the opportunity to
probe the views, ideas or opinions according to the interviewee wants to share and say.
This interview had a list of questions, exactly 11 questions, which were send by
emailing to the Director and received them by the same source.

Administrative staff’s Interview
In order to obtain more information about resources that the languages department
offers to teachers and students to improve their teaching and learning process and the use that
they give to the teaching material, was designed an interview to the department secretaries.
There were 25 open questions and was applied by VivianaSanabria and Cristy Suarez
to Sandra Medina and Milena Rodriguez (language department secretaries).
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Librarian’s Interview.
The librarian’s Interview was designed with the main purpose of knowing the
procedures that students have to follow to access to some physical, technologic and pedagogic
resources that the Universidad Central librarian offers for their learning process. For this
reason, it was created 13 open questions which were developed by the library staff.
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Instrument 1 - student’survey

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I
ENCUESTA

Semestre:

Edad:

Carrera:

Sexo:

Jornada: Diurna____ Nocturna ____

Nivel de inglés:

F ___ M ___

Objetivo: La siguiente encuesta tiene como propósito identificar las necesidades de los
estudiantes de servicio de la Universidad Central para el aprendizaje de una lengua extranjera.
A continuación encontrará una serie de preguntas. Marque con una X la opción que usted elija.

1. ¿Cree que el dominio de una lengua extranjera es importante para su vida profesional y
personal?
a. Si
b. No
¿Porqué? ________________________________________________

19
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2. ¿Si la materia de inglés no fuera un requisito en su carrera, la inscribiría como materia
electiva?
a. Si
b. No
¿Porqué? _______________________________________________

3. ¿Los cursos de servicio que ofrece la Universidad

Central le han servido para

incrementar su nivel de inglés?
a. Si
b. No
¿Porqué? _______________________________________________

4. ¿Considera que la intensidad horaria (4 horas) de la cátedra de inglés son suficientes
para suplir sus necesidades de aprendizaje?
a. Si
b. No

5. ¿Cree que su nivel de inglés es acorde con el nivel en el que se encuentra actualmente?
a. Si
b. No

6. ¿Cómo considera usted que aprende mejor inglés?
a. Escuchando
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b. Escribiendo
c. Hablando
d. Leyendo
e. Otra ¿Cuál? _________________________

7. ¿Cree que el espacio físico donde se desarrollan las clases de inglés es el más apropiado
para el aprendizaje de una lengua extranjera?
a. Si
b. No
c. ¿Quéotrolugarsugiere? ___________________________________

8. ¿Cuántas horas de trabajo autónomo o independiente dedica a la materia de inglés?
a. 4 horas o más
b. 2 horas o más
c. 1 hora o más
d. Menos de unahora
e. No le dedicatiempo

9. ¿Necesita buscar herramientas de trabajo adicionales a las que le ofrece el departamento
de lenguas de la Universidad Central?
a. Si
b. No
c. Otra ¿Cuál(es)? _________________________
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10. ¿Qué recursos didácticos le gustaría encontrar durante el aprendizaje de la lengua?
a. Libros de gramática.
b. Revistas
c. Películas
d. Club de conversación
e. Libros de lectura y actividades
f. Juegos
g. Música
h. Sala de multimedia.
i. Otra ¿Cuál? _________________________
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Instrument 2 - Teachers’survey

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENCUESTA

Edad:

Sexo:

F ___ M ___

Años de experiencia:

Tipo de profesor:
Tiempo completo _____
Extensión

_____

Servicio

_____

Objetivo: Identificar el uso de los recursos didácticos y tecnológicos que los profesores de la
Universidad Central utilizan para el desarrollo de sus clases de lengua extranjera.
A continuación encontrará una serie de preguntas relacionadas con su quehacer pedagógico.
Marque con una (X) las opciones que más se ajusten a su experiencia.

1. ¿Qué recursos didácticos usa para el desarrollo de sus clases de inglés en la universidad?
a. Libros
b. Revistas
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c. Afiches
d. Diccionarios.
e. Laminas ilustrativas.
f. Cartillas.
g. Otro ¿Cuál?(es) ___________________________________________________________

2. ¿Cuál ayuda tecnológica virtual o audiovisual utiliza usted con mayor frecuencia en sus
clases?
a. Computadores
b. Videos
c. Video Beam
d. Proyector de acetatos
e. Grabadora
f. TV, DVD set.

3. De las anteriores ayudas tecnológicas marque con una (X) la frecuencia de uso. Siendo 1
con menorfrecuencia y 5 con mayor frecuencia

1

2

3

4

5

Computadores
Videos
Video Beam
Proyector de acetatos
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Grabadora
TV, DVD set

4. ¿Conoce usted los recursos disponibles en la universidad para el desarrollo de su clase?
a. Si ____ ¿Cual(es)?_________________________________________________
___________________________________________________________________
b. No_____¿ porqué?________________________________________________
___________________________________________________________________

5. ¿Considera que le hace falta recursos de enseñanza para desarrollar sus clases de inglés?
a. Si ____ ¿Cuáles? ___________________________________________________
____________________________________________________________________
b. No ____ ¿porqué?__________________________________________________
____________________________________________________________________

6. ¿Considera usted que la universidad brinda las herramientas necesarias para el desarrollo de
su clase?
A. Si
B. No
¿Por qué? ___________________________________________________________
____________________________________________________________________
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7. ¿Qué materiales (aparte del libro “Top Notch”) utilizan los estudiantes en las clases para
reforzar su aprendizaje?______________________________________
____________________________________________________________________

8. ¿Está usted de acuerdo con la creación e implementación de nuevos recursos didácticos y
tecnológicos para promover la autonomía en el aprendizaje del inglés en sus estudiantes?
a. Si
b. No
¿Por qué? ___________________________________________________________
____________________________________________________________________

Marque con una X las opciones que considere pertinentes

9. ¿Cuáles de los siguientes factores considera usted que afecta en el aprendizaje del inglés de
los estudiantes de la universidad Central?

A. Falta de tiempo
B. Horario
C. Falta de material
D. Inasistencia
E. Heterogeneidad en el grupo
F. Falta de motivación
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Instrument 3 – LanguageDepartmentdirector’s interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENTREVISTA

Nombre:

Cargo:

Sexo: F ____ M ____

Edad:

Objetivo: El objetivo principal de la siguiente entrevista es conocer los antecedentes, recursos
y reestructuras del departamento de Lenguas de la Universidad Central.

1. ¿Cuándo fue creado el departamento de lenguas de la Universidad?
2. ¿Qué tipo de recursos se han manejado durante este tiempo?
3. ¿Con qué frecuencia se han renovado los recursos anteriores?
4. ¿Sobre qué bases se han hecho estos cambios?
5. ¿En qué porcentaje la parte administrativa, financiera, docente y estudiantil han influido
en la toma de decisiones para dichos cambios?
6. ¿Se han tenido en cuenta las necesidades de los estudiantes?
7. ¿Cómo ha hecho el departamento para detectar las necesidades de los estudiantes?
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8. ¿Qué tanta adaptación han tenido estos cambios en los estudiantes?
9. ¿Qué necesidades de los estudiantes no se han podido suplir? ¿Porqué?
10. ¿Qué tipo de recursos cree usted que hacen falta para optimizar el aprendizaje de una
segunda lengua?
11. ¿Qué proyección tiene el departamento a corto y mediano plazo en cuanto a las
reestructuras del departamento de lenguas?
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Instrument 4 – LanguageDepartmentsecretaries’ interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENTREVISTA

Nombresentrevistados
Ocupaciónentrevistados
Fecha
Entrevistador

Objetivo: La siguiente entrevista tiene como propósito identificar los recursos que tiene el
departamento de lenguas para la enseñanza y aprendizaje de una lengua extranjera y el uso que
los docentes y/o estudiantes hacen del mismo.

1. ¿Cuántos grupos hay en los cursos de servicio de Universidad Central?
¿Cuántos hubo en el segundo ciclo del 2010?
2. ¿Cuántas personas hay por cada grupo? Mínimo y máximo ¿Se han presentado grupos
superiores a XX personas? ¿Hacecuánto?
3. ¿Cuál es el porcentaje de estudiantes que aplazan los cursos de servicio?
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4. ¿Cuáles son los horarios que los cursos de servicio ofrecen a los estudiantes
centralistas?¿Cuáles son los principales horarios?¿Esos horarios aplican de lunes a
viernes? ¿Cuáles son los horarios que ofrecen para estudiantes de la jornada nocturna?
5. ¿Pueden los estudiantes de la jornada nocturna matricular los cursos de servicio de
inglés en la mañana de lunes a viernes?
6. ¿Con qué material de enseñanza y aprendizaje cuenta el departamento de lenguas?
¿Qué otros materiales hay en el departamento de lenguas? ¿Cuántas grabadoras hay en
el departamento de lenguas?¿Estas grabadoras están disponibles para los profesores de
tiempo completo, extensión y servicio? ¿Los estudiantes también pueden solicitar el
préstamo de las grabadoras?
7. ¿Los estudiantes pueden pedir prestado el material del departamento de lenguas (libros,
actividades, ejercicios, etc)? ¿Alguna vez un estudiante le ha solicitado algún material
del departamento de lenguas para uso?
8. ¿Con qué frecuencia un docente le solicita material prestado? ¿Cuál es el
procedimiento que los docentes deben hacer para uso del laboratorio de multimedia?
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Instrument 5 –Library Director’s interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I
ENTREVISTA

Nombre:
Cargo:

Sexo: F___ M___

Objetivo: Conocer los procedimientos que deben seguir los estudiantes y docentes para tener
acceso a los recursos físicos, tecnológicos y pedagógicos que la biblioteca de la Universidad
Central ofrece.

1. ¿Cuántos televisores tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?

2. ¿Cuántos DVD’s tienen en la Universidad Central disponibles para uso de los profesores
de inglés en sus clases?

3. ¿Cuántas grabadoras tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?
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4. ¿Cuántos Video Beam tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?

5. ¿Cuántas salas disponibles hay para el uso de los recursos?

6. ¿Cuál es el procedimiento que debe seguir un profesor para solicitar tanto los recursos
como las salas?

7. ¿Cuánto tiempo puede usar la sala/recurso cada grupo?

8. ¿Con qué frecuencia son solicitados los recursos y las salas?

9. ¿Qué material de inglés o para la enseñanza de una legua extranjera existe en la biblioteca?

10. ¿Cuántasbibliotecas hay?

11. ¿Qué horario(s) maneja(n) la(s) biblioteca(s)?

12. ¿Cuánto tiempo pueden tener los estudiantes el material que solicitan en la biblioteca?

13. ¿Con qué frecuencia solicitan o consultan los estudiantes el material de inglés?

14. ¿Existe algún registro de estas solicitudes?
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BACKGROUND
In this project the general objective is the design of a Self-Access Centre taking into
account the Universidad Central students’ needs in order to reinforce their teaching and
learning process in an autonomous way. For that reason the following research will give
evidence about the importancein the English as a foreign language teaching.
Taking into account all the possibilities the world has to learn English and also to stay
nearly in touch with many English speakers, because of business, music and media; several
research have been focused on finding ways to make easier this process of teaching and
learning, transforming English as an important tool nowadays that allow people to
communicate in this language.
In 1998, Ines Encima de Sánchez and Claudia Helena Lombana Giraldo madearesearch
Project toget a Master Degree of 1998, named “Proyecto de Creación de un Centro de
Materiales de Auto-Acceso para el aprendizaje de Lenguas Extranjeras en la Universidad de
La Sabana: CEMA” (Centro de Materiales de Auto-Acceso). In this research Sanchez and
Lombanainferred about the necessity that Universidad de La Sabanateachers and students have
to teach and learn English as a foreign language in an autonomous way; their objective is to
propose a design of a Self AccessCenter(Centro de Materiales de Auto-Acceso: CEMA), in
order to support the English Proficiency Program (Programa de Proficiencia en InglésP.P.I).
This research authors based their studies in a holistic approach, using observations’
analysis as their main tool to follow a qualitative method. The population observed was
students from first to seventh semester, teachers and administrative staff, whom the necessity
to learn a foreign language was a priority. After analyzing many theories about Autonomy,
they establish the most relevant reason to create a space where students and teacher can make
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stronger their communicative skills in a self-directed way. For that reason they designed
CEMA in order to provide them with a suitable environment where learning and teaching
strategies can be developed.
On the other hand, at the College of Arts, King Saud University; Sarah Ahmad Al
Shubaily (2008) established a different concept about Autonomy developing a thesis named
“Autonomous Learning in Teaching Translation: A Comparative Study between Conventional
Teaching and Autonomous Learning”, as a part of the requirements for the Master’s Degree in
Applied Linguistics in the English Department.
The objective of this project is to make a contrast between the Autonomous approach
and the Conventional method in the English teaching translation, in which there are four
principal aspects tested: 1. lexical accuracy, 2. structural accuracy, 3. the overall accuracy of
the students’ translation; and 4. their attitude towards autonomous learning; it was applied in a
group of sixty-seven female students at level eight, in the Commercial Translation course.
This course was divided in two groups, 33 students were taught using the Conventional
Method and the others 34 using the Autonomous Learning Method. The group of 33 students
took a pre-test and two post-tests after the whole process to identify the differences; and the
other group called the experimental group, just had first to complete a questionnaire, and then
they had an interview where the idea was to measure the students’ attitude after the process.
Both groups have the chance to reinforce their learning process in a special place (Self Access
Center) where there was enough material in English, and in this thesis the author mention SAC
as Autonomy’s complement, for that reason Al Shubaily established both groups were
exposed to the same conditions.

34

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES
Finally the results of this study, shows that there is not a significant difference in the
two groups scores about lexical and structural accuracy; but the attitude of the experimental
group increased positively after the whole process.
Based on the previous information, it was evidenced that a teaching and learning
process is meaningful if Autonomous learning is part of each step in the classroom, for that
reason Autonomy will be develop below.
To finish, on the other way at Universidad Nacional de Colombia, was made by Mary
Luz Mejia Ramirez to get the Bachelor of Philology and languages degree a research about
students’ behaviors against the implementation of a Self-Access Center in the University. .
After the inauguration of the Programa de Desarrollo del AprendizajeAutónomo de
LenguasExtranjeras-ALEX during the 2003 first academic period, some students created an
atmosphere of criticism, rejection or desertion.
One cause of the difficulties were called “representations”, these are consciously or
unconsciously beliefs and attitudes that are about learning, learning as a foreign language,
about speakers of that language culture, about the way to teach, about how to learn, behaviors
to be adopted in the classroom, about himself as learner, about the objectives.
The atmosphere caused by the program at Universidad Nacional, generated a big
interest in the researcher to know the “representations” that about autonomy first level English
students had at the beginning of the course.
Based on that situation, the researcher focused his study in the English course I during
the Programa de DesarrollodelAprendizajeAutónomo de LenguasExtranjeras-ALEX
(Aprendizaje de LenguaExtranjera) during the 2004 first academic period.
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The general objective was to answer the question: What is the relation between the
development of the autonomy in the ALEX program and the representations expressed by
students about the model English Level I?
In order to answer the question, four students were selected at random to study in detail
the process during the semester.
An important finding was a slight but significant change in the students’ attitude that
established the beginning of a development of autonomy process, student started an
independent learning way with some representations acquired in the educational system and
social environment have his or her surrounded.
As that intent is to introduce students in a new “learning culture” called autonomous
learning, it is necessary also change some wrong representations, because if it is getting a
change about the attitudes it will be also get a change over students’ attitude and behaviors.
If there are changing some representations will also be giving changes in attitudes and
behaviors: students begin to demonstrate independence from teachers, will become more
active and responsible for its own process, will make decisions about what they want to learn
and how to do it, the necessary tools to carry it out, rhythms, time management, will go to the
teacher when necessary, will begin to be a central player in their learning.
The important issue is that student begun a process at the level I. Eventually, it could
transfer the skills learned to other areas of the degree and professional life students in the
present and future.
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THEORETICAL FRAMEWORK
9.1. Autonomous learning Concepts
Based on the students’ needs established on the surveys (appendix A), it is necessary to
define andunderstandwhatautonomy means, the importance in the processes of getting a
foreign language and review some definitions and descriptions by some important authors
about autonomy.
Autonomy in language had controlled and has been commanded by different
methodologies inside the language learning and study. Although autonomy is not firstly a
language concept, it has been developed, and researches believed on this beyond the field of
language learning, and the concept has been extensively applied to language education.
It is important that everyone understand that autonomous learning is a process, which
begins on student's wish to be independent and it ends with the result that evidences that the
person is able to think by itself critically.
The particularity of autonomous learning is that students are able to develop the ability
to be independent and have significant learning, in the same way the person will be aware of
what she or he is really learning or not, during the process; it is the student who regulates his
or her own learning in order to determine how far he or she wants to go, how to do it
and identify and supply, by the same way (autonomous), his or her needs to have a successful
outcome.1

1

Perez, Diana. (2007). Aprendizaje Autónomo: Toma De Conciencia De Cómo Es Mi

Aprendizaje, Pagina 12, Córdoba, Colombia.
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There are many concepts about autonomy and its synonyms, such as “independence”
(Sheerin, 1991), 'language awareness' (Lier, 1996; James & Garrett, 1991), 'self-direction'
(Candy, 1991), 'andragogy' (Knowles, 1980; 1983) etc., where autonomy for learners is
supported in a complete way. Those authors have checked and analyzed these concepts and
definitions trying to get a sight about what autonomy means for students and how it works. In
1983 Holec defines “autonomy in terms of the learner's willingness and capacity as the way to
control or oversee its own learning.”
It is important to quote Holec talking about what autonomy is, “who describes it as the
ability to take charge of one's learning” 2. “On a general note, the term autonomy has become
to be used in at least five ways:
•

For situations in which learners study entirely on their own.

•

For a set of skills which can be learned and applied in a self-directed learning.

•

For an inborn capacity which is suppressed by institutional education

•

For the exercise of learners' responsibility for their own learning;

•

For the right of learners to determine the direction of their own learning” 3.
Holec determined that a person is an autonomous learner when looks for, his or her

own way, tools, materials, methods, tasks and appropriate ways to learn according their
rhythm and process of learning.
For Rathbone, “the autonomous learner is a self-activated maker of meaning, an active
agent in its own learning process” 4. It does not mean that students just wait knowledge come

2

1981: 3, cited in Benson &Voller, 1997: 3
see Benson &Voller, 1997: 4
4
1971: 100, 104, cited in Candy, 1991: 271
3
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to them instantaneously; the idea is that they have to make and build their learning using their
initiative to interact with everything around them. According to the concept, it is clear that
learning is not a process of memorization; “it is a constructive process that involves actively
seeking meaning from events” 5.
Taking into account Holec and Rathbone concepts about Autonomy, both authors
direct their definitions to the process of consciousness the student should develop, recognizing
their own needs, and trying to make plan where he or she decides how, when, what, where
and why to learn, taking their theoretical knowledge to the real life.
Through research about Autonomous Learning, three important perspectives have been
established.
Individual cognitive perspective is the first; it was based on Kelly´s theory (1955). It is
focus on that learner must try to advance their own educational system all the time. The most
important point of Kelly´s theory was formulated as: “a person´s processes are psychologically
channelized by the ways in which the learner anticipates events” 6 Just the learner can design
and direct the construct system, through a particular study method.
Social Interactive is the next perspective; based on Vygotsky and the “zone of
proximal development” 7. Sometimes this study has been seen as a model that is completely
based on interdependence. Social interaction as a result becomes a tool to increase the
students´ awareness and this can be achieved through a corrective feedback. A significant

5

Candy, 1991: 271
Kelly, 1955, p.33
7
Vygotsky, 1978,p.86
6
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consequence is that speaker has the opportunity to become more aware of its own thoughts to
change and develop them and make a better study job.
The last one is the experimental and participatory perspective. About Autonomous
Learning many theorists emphasize that learners must be encouraged to take control over and
be responsible of their learning process.
Kelly and Vygotsky talk about to the experimental work applied through tools in order
to increase students’ consciousness. It is necessary in learner autonomy to emphasize the
significance and reflection in language learning;it is also important that the teaching goals get
the cognitive features in the resources students use to learn.
An interest consideration was establishedby those methods. Through reflective
processes, the student must enhance their own language awareness, the relationship to the
learning process and identify the language goals. Second in the construction of understandable
output, principally in the form of “pushed output” 8, and the last one, in the feedback
scaffolding plays a considerable role in language learning. If teachers wish their learners
assume responsibility for their learning process, they must be given control over it, based on a
rich learning environment, peers and teachers.

9.2. Origins of Autonomy
The European Council of Modern Languages was the institution that introduced the
concept of Autonomy in the language teaching world in 1971. As a result the Centre de
RecherchesD´Applications en Langue (CRAPEL) was founded at the University of Nancy in
8

Swain 1985
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France. Quickly it started to use CRAPEL as an important tool to investigate and practice in
real context. Yves Châlon, the founder of the Centre, is known as the father or autonomy in
language learning. When he died, Henri Holec assumed the management of CRAPEL and
since 1970 Holec´s project has played a significant function in the spreading of investigations
on Learning Autonomy.
At the beginning, The European Council of Modern Languages Project was focused on
adult self-directed learning, on the same way student must be aware of increasing the personal
independence and through these two abilities work responsibly. In fact, learning autonomy has
been seen as a normal practice of self-directed process and the goals, advancement and
assessment of learning are fulfilled by the students themselves.
The principal improvements in the CRAPEL program were the provision of
opportunities through the self-access resource centre and the learners’ compromise was to
maintain autonomy on the language learning process. Many years ago, the hypothesis and
practice of autonomy in language learning went beyond of individualization.

41

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES
9.3. Autonomy and Individualization
Concept of autonomy was directly related to the conception of individualization since
1970 to 1980 because the connection was marked in different books that talk about these
concepts.
Some authors suggested that both, autonomy and individualization were associated to
the theory of “learner centredness”. Concept of autonomy and individualization were regarded
as the student´s needs identification and recognition to work on them.
Individualization was practiced as a process learning through teaching program in
which students worked on their own way, with material that was specially prepared by
teachers of the Centre (CRAPEL).
Possibly the premature relationship established between autonomy and
individualization was responsible for the misunderstanding perception increase about
autonomy when a student works individually. In spite of the criticism, it was accepted by
CRAPEL and other specialized centers developed and designed collaborative courses for selfdirected groups of students. Currently, analysts have insisted that the advance of autonomy
obligatorily suppose collaborative work and mutual dependence.

9.4. Autonomy and Self-access
CRAPEL and the University of Cambridge were the founders of the first self-access
language learning centre, and it wanted to be a place full of material for second language
learning and offer students the chance to experiment self-access or autonomous learning.
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This resource was taken as a facilitator for self-directed learning. Few years ago
different kinds of centers have increased the idea where “self-access language learning” is
usually presented as an equivalent of autonomous learning.
In different institutions, the self-access centers have been designed without specific
academic rules, it means that the study and the development of the knowledge is a specifically
student´s issue, so it is really an autonomous learning.
Otherwise, it is important to say that for autonomous learning existence, some
conditions are required such as motivation, attitudes, environment, teachers´ knowledge about
language learning and teaching and when cognitive and metacognitive strategies from the
learners are well applied.

9.5. Cognitive Strategies
As it was mentioned before by O’Malley and Chamot 1990: 44, cognitive strategies
‘operate directly on incoming information, manipulating it in ways that enhance learning’. It
means that learners may use any or all of the following cognitive strategies in order to perform
the language successfully (see Cook, 1993: 114-115):
(a)

Repetition, it is when students is imitating others’ speech;

(b)

Resourcing it is to use dictionaries and other materials;

(c)

Translation, that is, using their mother tongue as a basis for understanding and / or
producing the target language;

(d)

Note-taking;

(e)

Deduction, conscious application of L2 rules;
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(f)

Contextualization, when embedding a word or phrase in a meaningful sequence;

(g)

Transfer, that is, using knowledge acquired in the L1 to remember and understand
facts and sequences in the L2;

(h)

Inferencing, when matching an unfamiliar word against available information (a
new word;

(i)

Question for clarification, when asking the teacher to explain.

9.6.Metacognitive Strategies
According to Wenden (1998: 34), ‘metacognitive knowledge includes all facts learners
acquire about their own cognitive processes as they are applied and used to gain knowledge
and acquire skills in varied situations’. In that way, metacognitive strategies are all those skills
used for planning, monitoring, and evaluating the learning activity; ‘they are strategies about
learning rather than learning strategies themselves’ (Cook, 1993: 114). Some of the strategies
are:
(a)

Directed attention, when deciding in advance to concentrate on general aspects of a
task;

(b)

Selective attention, paying attention to specific aspects of a task;

(c)

Self-monitoring, it means checking one’s performance as one speaks;

(d)

Self-evaluation, it refers to appraising one’s performance in relation to one’s own
standards;

(e)

Self-reinforcement, rewarding oneself for success.
At the planning stage, also known as pre-planning (see Wenden, 1998: 27), learners

identify their objectives and determine how they will achieve them. Planning, however, may
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also go on while a task is being performed. This is called planning-in-action. Here, learners
have to change their objectives and go back over the ways in which they will go about
achieving them; it could be taken as a good goal for autonomous learning. At the monitoring
stage, language learners act as ‘participant observers or overseers of their language learning’
(ibid.), asking themselves, “How am I doing? Am I having difficulties with this task?”, and so
on. Finally, when learners evaluate, they do so in terms of the outcome of their attempt to use
a certain strategy. According to Wenden (1998: 28), evaluating involves three steps: 1)
learners examine the outcomes of their attempts to learn; 2) they access the criteria they will
use to judge it; and 3) they apply them. Those three steps could be a good support using
specific criteria to make an evaluation rubric.
Following those strategies and their characteristics and steps, it is evidenced that
autonomy requires a place to foster communicative skills increasing students’ motivation in
their process development.
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9.7. Conditions to Learn Autonomy
Taking into account the general characteristics of autonomy and clarifying the fact that
autonomy is a theory that was already made and has been used to increase the quality of
teaching and learning process, some cognitive and metacognitive strategies must be applied.
However, learners have to follow certain paths to get autonomy in a way where there should
have a teacher whom is interested to show the correct way to learn. In other words,
autonomous learning does not mean “teacherless learning.”
As Sheerin (1997, cited in Benson &Voller, 1997: 63) said, ‘teachers have a crucial
role to play in launching learners into self-access and in lending them a regular helping hand
to stay afloat’, in this quote is clear that the author means that the teacher´s role is very
important in the students’ learning process to be autonomous and increase motivation.
Although, giving students a “helping hand” is not easy for some teachers because they are not
well trained or prepared to face some situations where they have to show learners how to solve
problems. For that reason it is important to promote the students motivation and prepare them
to have an appropriate attitude towards language learning in general.
Through investigations about autonomous learning, another important term was linked
to it; learning styles that show diverse ways to get knowledge.
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9.8.Learning Styles
Learning Style is the way in which learners create a higher or low degree of comfort;
where the elements are prevailing to learn and it is evident that what influences of the
individual and the group is to build communication skills between students.
Learning styles are different methods or approaches of learning. They include teaching
and learning techniques, and, allow students to improve the learning process. In learning styles
student is stimulated by their environment. She or he can be affected by different physical,
psychological or sociological characteristics that show how student learn better.
An important contribution about Learning Styles was made by Rita Dunn and Kenneth
Dunn, who established a new model about learning styles in USA. Rita Dunn works at Center
for the Study of Learning and Teaching Styles in the St. John University in New York, and
Kenneth Dunn at NASSP (National Association of Secondary School Principals).
Dunn (1975) theory9 described that the learning style is divided in 18 different
elements that comes from 3 basic motivations, in which influences a person’s ability to take
up, to keep back the information. (Guild y Garger 1998, pp. 100)
Those aspects were enriched and currently it has 21 characteristics that have
contributed to students’ process:

9

Dunn, R., Dunn; K.And Price, G. (1985). Manual: Learning Style Inventory. Lawrence, KS:

Price Systems.
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ENCOURAGEMENT
Environment

ELEMENTS
1. Sound
2. Light
3. Temperature
4. Design
5. Variety of Spaces

Emotionality

6. Motivation
7. Persistence
8. Responsibility
9. Structure

Sociological Needs

10. Personal work
11. Pair work
12. With two partners
13. In small group
14. With other adults

Physical Needs

15. Food
16. Time
17. Mobility
18. Perception

Psychological Needs

19. Global-analytic
20. Reflexive-impulsive
21. Hemispheres

Table A

In this research, there are three relevant encouragements: environment, emotionality
and sociological needs.
The first one, because students need an appropriated place to learn English, currently,
who doesn’t have the correct place to learn or study English as the University requires, and the
second because as the theory shows, students need increase these characteristics in order to
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take advantage of the space and learn in a autonomous way, and the last one because learners
have to know that they will be able to study individually or in groups.
Teachers must have bases at the time of classroom teaching, they should take into
account the environment, methods and resources, recognizing the strengths and weaknesses
that develop in the classroom, likewise the identification of those characteristics in each
student, which makes the program more demanding that focus on individual student’s needs
because each student has different styles of learning, at the same time and in this case when
are learning a second language.
In the case of education for youth and adults, it should be taken into account the Kolb
model 10. The author explains that everyone learns differently depending on what she/he wants
to learn, each student has preferences through the search and there should be a strategy and
method to be employed to learn. Likewise the student must take a position at the time to learn
where it should be active, reflective, theoretical and pragmatic. In that order of ideas, the
student goes from a direct experience to a abstract, take an environment when these
experiences must be transformed into a reflective thinking or pragmatic way, taking the
information received and put it into practice.
Teaching and learning require that teacher and student understand what the main
students’ abilities are, and in which field of the knowledge she or he can make a better work in
an easily way and during the study process develop more abilities. To that it is important to
take into account multiple intelligences that will allow them to discover students' aptitudes
trough their learning process.
10

Kolb, D.A (1984). Experiential learning: experience as the source of learning and
development. prentice hall, englewood cliffs, n.j., 1984. 24
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9.9.Multiple intelligences
Intelligence is the capacity to solve problems taking several skills: musical, logic-math,
verbal-linguistic, interpersonal, intrapersonal, kinesthetic and visual-spacial. In that moment
taking the origin of the intelligences theories, Howard Gardner in 1985 said exactly that this is
the brain study and studied specifically the English teaching process.
The several theories about intelligence are trying to show to the education the way to
take advantage over developing and increasing the human potential, because it is important to
know what learning style is and how characterized by some skills and capacities in student. It
is also important to underline the fact that the multiple intelligences increase the motivation,
making the students be able to find their own way to learn 11.
Howard Gardner viewed intelligence as 'the capacity to solve problems or to fashion
products that are valued in one or more cultural setting' (Gardner & Hatch, 1989).
Candidates for the title 'an intelligence' had to satisfy a range of these criteria and must
include, as a prerequisite, the ability to resolve 'genuine problems or difficulties' (ibid.: 60)
within certain cultural settings. Making judgments about this was, however, reminiscent more
of an artistic judgment than of a scientific assessment' (ibid.: 62).
Howard Gardner initially formulated a list of seven intelligences. His listing was
provisional. The first two have been typically valued in schools; the next three are usually
11

Andrea Muñoz.Modelo de lección integrados de las inteligencias múltiples para la

enseñanza. Aprendizaje del ingles como segunda lengua.
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associated with the arts; and the final two are what Howard Gardner called 'personal
intelligences' (Gardner 1999: 41-43).

Figure A

(Gardner 1999: 41-43)

Linguistic intelligence involves sensitivity to spoken and written language, the ability
to learn languages, and the capacity to use language to accomplish certain goals. This
intelligence includes the ability to effectively use language to express oneself rhetorically or
poetically; and language as a means to remember information. Writers, poets, lawyers and
speakers are among those that Howard Gardner sees as having high linguistic intelligence
(Gardner 1999: 41-43).
Logical-mathematical intelligence consists on the capacity to analyze problems
logically, carry out mathematical operations, and investigate issues scientifically. In Howard
Gardner's words, it entails the ability to detect patterns, reason deductively and think logically.

51

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES
This intelligence is most often associated with scientific and mathematical thinking (Gardner
1999: 41-43).
Musical intelligenceinvolves skill in the performance, composition, and appreciation of
musical patterns. It encompasses the capacity to recognize and compose musical pitches,
tones, and rhythms. According to Howard Gardner musical intelligence runs in an almost
structural parallel to linguistic intelligence (Gardner 1999: 41-43).
Bodily-kinesthetic intelligence entails the potential of using one's whole body or parts
of the body to solve problems. It is the ability to use mental abilities to coordinate bodily
movements. Howard Gardner sees mental and physical activity as related (Gardner 1999: 4143).
Spatial intelligenceinvolves the potential to recognize and use the patterns of wide
space and more confined areas (Gardner 1999: 41-43).
Interpersonal intelligence is concerned with the capacity to understand the intentions,
motivations and desires of other people. It allows people to work effectively with others.
Educators, salespeople, religious and political leaders and counselors all need a welldeveloped interpersonal intelligence (Gardner 1999: 41-43).
Intrapersonal intelligence entails the capacity to understand oneself, to appreciate one's
feelings, fears and motivations. In Howard Gardner's view it involves having an effective
working model of ourselves, and to be able to use such information to regulate our lives 12.
In Frames of Mind Howard Gardner treated the personal intelligences 'as a piece'.
Because of their close association in most cultures, they are often linked together. However,
12

Gardner 1999: 41-43
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he still argues that it makes sense to think of two forms of personal intelligence. Gardner
claimed that the seven intelligences rarely operate independently. They are used at the same
time and tend to complement each other as people develop skills or solve problems13.
In essence Howard Gardner argued that he was making two essential claims about
multiple intelligences. The theory is an account of human cognition in its fullness. Human
beings are organisms who possess a basic set of intelligences.
People have a unique blend of intelligences. Howard Gardner argues that the big
challenge facing the deployment of human resources 'is how to best take advantage of the
uniqueness conferred on us as a species exhibiting several intelligences' (ibid.: 45).
These intelligences, according to Howard Gardner, are amoral - they can be put to
constructive or destructive use.
According to theory, some activities to develop to make strong the Linguistic
Intelligence are for example: listen cassettes and make activities using it, work with
metaphors and similes, word games, memory instruments with words, situations and dialogs,
grammar abilities, oral presentations, group discussions, debates, literature readings,
newspapers and magazines, writing activities, write diaries. That kind of intelligence develops
some specific skills how to describe, to look, to summarize complex text. Games, crosswords,
pictionaries, classroom board, races, bingo are used to develop and increase vocabulary.

13

Gardner 1999: 41-43
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9.10.Multiple Intelligences vs. Learning Styles
Theories of intelligence are emerging from ancient times to the end times where they
were born, more recent theories that argue that there are from 1 to 150 kinds of intelligences.
There are also different theories on learning styles which states that learning styles should get
to work and must operate in a systematic way in natural context.
The learning styles theory has its bases in the community while psychoanalytic theory
of multiple intelligences is a cognitive model that attempts to describe the minds of individual
solve problems and make products.

9.11 Experiences
Taking into account studies conducted by Wenden (1991:52), "many factors can
influence in learners attitudes of towards independence." That is why a detailed analysis
should be done of these factors discussed in Universidad Central students. To begin it is
important to note that in the process of learning, many students depend of adults as it is shown
in many cases where to student responsibility for learning belong to the teacher, that is why
they see the teacher as the responsible of his victories and failures during their process, and
likewise, show their dissatisfaction with autonomy in learning, making clear their lack of
motivation towards learning the language.
On the other hand it was found that although the surveys (Appendix A) students
evidenced an interest in learning English, but they present a contradiction because their
priorities are directed and focus to their professional degree rather than learning the language.
Learning English is just a way to achieve other objectives and can be possible students

54

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES
consider it, but they do not assume the responsibility for their own learning and they just want
to get the Universidad Central requirement. Similarly, it is found that students do not know
their own mental learning processes and it can leads mistrust problems in the assumption of
responsibility for their own learning. Many learners are not aware that they can be their own
observers, evaluate and modify their own learning process and can be involved in an active
way.
Likewise, it is evidenced from students, negative behavior against their ability to learn
independently, "attitude that can not only influence the results but also in the development of
autonomy 14"
Finally, as a result of the excuses that have compared the learning process of English, it is
clear that some students are not interested in learning a foreign language in an autonomous
way for that reason it is important the implementation of a suitable place and environment, in
which students assimilate the importance of autonomy, and be aware of their process of
learning a foreign language.
As it was mentioned before, the Self Access Center proposed for the Universidad
Central, is based on autonomous learning

9.12 Impact
This project propose a physical space to establish English as a foreign language and to
develop autonomy, we propose different activities to be applied within this place and as
14

Aparicio de Escorcia, et al., 1995:115-116
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workshop classes during the space allocated for the course in which students and teachers
could carry out activities that contribute to the language learning process. During these
activities it is important to receive support and guide from teachers, especially in the early
stages of autonomous learning. Also propose academic and cultural spaces, which can be
carried out during a week of each department, allowing students to have a special space
designed for English students to share their experiences in learning with their peers, likewise
some sessions can be planned in order to make students gather and share their experiences
with each other. In this space they can make video forums, movies, games... This proposal
also makes use of autonomy. On the other hand, and less important some reading labs, can be
made in order to students have access to material in a free way to continue with the process of
autonomous learning; the same can be done with activities to facilitate their practice, students
will have free access to these activities and multimedia resources, this is in order to promote
autonomous learning. In order to give students a continuous accompaniment, it is important
create a space for personalized tutorials, in which the teacher guides the student gradually
developing their autonomy. The idea is that students feel safe during the process and the
teacher too help them to make decisions based on their interests and needs, it can help
developing learning strategies and becoming more reflective during the learning process in
order to increase it effectively.
Establishing that student has evidenced that an independent learning process, there are
suggested some projects or portfolios, in which students and teachers can continue the process
in closer way.
Self-assessment activities, co-evaluation and assessment are proposed in order to make
the student part of their independent work, determining which of their initial goals failed and
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at what the level of success. In the same manner and within the framework of respect, it
estimates the work of other students based on the same criteria. Finally, the teacher will have
the opportunity to evaluate the process of each student individually.
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INFORMATION ANALYSIS
10.1. Students’ surveys analysis
The following charts illustrate the gathered data from eight different groups with a
whole population of 147 students (100%). They present the services learners’ features when
the survey was applied in second term of 2010. Taking into consideration the students’
semester (chart 1), career (chart 2), age (chart 3), genre (chart 4), shift (chart 5) and English
level (chart 6).

Students’ semester in English courses
2010- second term
100
80
60
40

Students’ semester in
English courses 2010second term

20
0

Chart A1

It was evidenced that from first to tenth semester students take English courses, being
the second semester the highest average (28.5%) and the ninth semester the lowest ones
(1.3%). Showing that most of the students prefer to take the English course, at the beginning
of their major degrees.
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Students’ career in English courses
100
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40
20
0

CAREER

Chart A2

It shows that the major percentage of students are from Accounting, because for them
to take the English courses is more important for business matters (59,8%), followed by
students from Business Administration (20,4%) and the careers with fewer students are:
Advertising (7,5%), Marketing (6,1%), Social Communication (4,1%), Economics and
Dramatic Arts (0,7% each one). Finally 0,7% students did not answer this question.

59

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES

Students' age at English service courses
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Chart A3

The chart A3 represents the students’ age average from Universidad Central. The
predominant range is between 21 to 25 years with 45,5% ; in contrast, 2,8% represents
students from 37 to 39 years. It shows that the people with the highest percentage are oriented
in an international vision and use English as a plus in their professional careers.
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Students' genre
2

Female

37,5

Male
60,5

Not Ticked

Chart A4

It was denoted that most of students are female with the highest average 60,5 %, and
37,5% are male, demonstrating that for women it is easier and useful to manage the language
and improve it in the real life.
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Students' shift
0,6
6,1

Day-Time
Night-Time
Not Ticked

93,3

Chart A5

This chart shows that the highest average of service English courses (93,3%) belongs
to the Night-Time shift and the 6,1% belongs to the Day-Time shift. Here it is evidence that
most of the students in the night shift, study and work at the same time which could be an
important reason for them to do not have enough time to study English.
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Students ' English levels
4,7
17
33,4

Level one
Level two
Level three
Level four

21,1

Not Ticked

23,8

Chart A6

According to the chart, English level one has a range of 33,4% getting the highest flow
of learners while the level four, considered the most advanced course, has a range of 17%.
This percentage establish that there are many students starting the English courses, but in
contrast the lowest percentage shows that the number of students in first and in forth level has
not a balance, showing that most of the students have fail any level or have deserted.
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The following statistics contain different students’ points of view based on their
learning processes and experiences. These allow finding learners needs, feelings, behaviors,
attitudes and thoughts.

Reasons why english is important for students
100
80
60

43,2

37,8

40
20
0

0,8

0,8

1,5

2,9

7,6

5,4

IMPORTANCE OF ENGLISH FOR
STS

Chart A7

The previous chart describes student’s English rank, with the aim of knowing how they
determine it taking into account the factors above.
As it is evident in the chart, English students realized the need to learn English as a
foreign language with the main aim to get a higher job competitiveness, due to the quantity of
people who look for a better professional profile, this factor gets the maximum percentage
43,2% at last, access to resources and update and internationalization are the lowest ones with
0,8%.
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Students who would take English as an
Elective subject

23,1

Yes
No

76,9

Chart A8

Last chart shows that the major percentage of students (76,9%) would take English
courses as a part of their curriculums, it has an enormous benefit for the teachers because
students have the intention to learn English, and the 23,1% would rather other elective
subjects, while the following chart shows the main categories:
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Students’ reasons to study English as an
Elective subject
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0,7
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3,4
Reasons Questions 2

Chart A9

The highest percentage did not give a reason why they want to study English as an elective
subject (41,5%). The following high percentage belongs to the category “I like English” (13,6%)
and the lowest percentage (0,7%) pertains to the category “do not have time”, “do not want to
learn” and “ job competitiveness”. Checking those percentages it was clear that students are not
sure about the reasons why they chose English and also because they do not recognize the
importance of this subject, applied to a real context.
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English level achievement through service
courses
1,4

21,7
Yes
No
Not Ticked

76,9

Chart A10

This graphic shows that the top of students (76,9%) evidenced that English services
courses have helped them to increase their English level. However, 21,7% students said that
they have not increased their level. In this chart it was shown that most of the students feel the
classes are appropriate for them, but this minority can be the reason to think about an extra
resource to improve English as a Foreign Language.
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Students’ reasons why English courses
increase their level
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Question number 3

Chart A11

The highest percentage (12,2 %) of students argue that English courses help them
because classes are well developed. Otherwise the 56,5% have not identified yet the reasons
where English can be an excellent advantage in the market competence when getting a job.
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English intensity time

34,7
No
Yes
65,3

Chart A12

Chart A12 evinces that the intensity time is not enough for the 65.3% of English
students, being this percentage the highest; in contrast, the 34,7% shows the opposite. This
chart also permits to propose a solution in which students can learn outside the class.
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Student’s fulfillment level

40,8
Yes
No
59,2

Chart A13

The range of 59,2% of students are satisfied with the level they have according to
what they’ve learnt during the classes and 40,8% already haven’t got the goals or perspectives
they had at the beginning of the course.
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Skills to better learn English
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Chart A 14

The previous chart (14) shows that speaking skill is the highest range with 76,1% for
learning in an easy way and reading skill is the lowest one with 51,7%. This high percent is
because speaking is one of the skills where they feel more near with the language and prove
their knowledge.
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Students' preferences to learn English
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Chart A15

It is evident that most of students did not answer the question (93.2%) it is because
most of them do not feel identified with the options or because they are not motivated for the
language. Culture exchange is the best way that students consider to learn English (2.2%),
followed by use of multimedia resources and practicing (1.4% each one). To learn new
vocabulary, sing and draw are an option to study English by 0.6% of students.
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English learning atmosphere

26,8

45,1

Not ticked
No
Yes

28,1

Chart A16

Students said that the classroom is not the suitable atmosphere to learn English as a
foreign language with 28,1% which can be a cause for them to do not have an appropriate and
suitable place that motivate them to study English in this case, on the other hand 26,8% of
students answered that classroom is proper setting to develop English classes Not ticked
option got 45,1% being this the highest one.
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Frequency to study English
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8,2

22,4
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2 hours or more
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Less than 1 hour

27,2
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25,2

Chart A17

The last chart shows that a very low percentage of students spend more than 4 hours
outside of the classroom practicing English (8,2%). The percentage of students that spend
between less than 1 hour and 2 hours or more is quite regular (27,2%, 25,2% and 22,4%),
while an important percentage of them do not spend any time on practicing English in their
free time(17%), all of them claiming reasons in the next chart.
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Students' reasons why they do not devote time
to study English
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Chart A18

Most percentage of students (63.2%) do not mention the causes by which they do not
spend extra curricular time. Other side, 22,4% answer that they do homework related to their
major subjects and 0,7% have to work in a wide schedule, that results makes that student do
not improve work in an autonomous way during their free time.
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Additional resources searched by students
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Chart A19

63,2% of students affirm to need extra-tools to learn English and 35,4% of students do
not seek other kind of tools because they consider that Language Department resources are
enough for their learning process, so they have to look for extra-material.
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Other tools to study English
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Chart A 20

Despite 77,5% of students do not provide any information in this item, 8,1% of them use
internet to reinforce their English knowledge, so it is evident that they use Information and
Communication Technology.
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Students' preferences about didactic
resources
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Chart A21

The highest didactic resource chosen by students was movies (72,1%) and the lowest
one was magazines ( 23,2%). Likewise it is important to highlight how games (57,2), music
(57,9) and multimedia (54,5) are outstanding resources for them. That shows that most of
students are visual learners.
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10.2.Students’ Matrix SWOT
Taking into account the previous results, the following chart summarizes and analyzes
the gathered data in order to establish students’ needs based on strengths, weaknesses,
opportunities and threats of their English learning process.

Weaknesses
•

Threats

Due to the result of the answers given by •

Students will not get the goals expected if

students in the surveys, which evidence

teachers and the university do not provide

that students do not devote extra-curricular

other strategies for teaching and learning

time to practice English. It also shows lack

EFL.

of motivation in the foreign learning
English process.

•

As the students do not take enough time by
their own to study and practice English out

•

Most of students (51.3%) think the

University, probably their motivation and

classroom is not appropriate and it does

interest for this subject will decrease.

not help neither teachers nor students to
carry out the main objective of the course •

In addition students’ interest, motivation

when teaching and learning a foreign

and academic performance could be

language take place.

significantly

affected

because

the

university does not have enough resources
where they can get information, practice
English and manage their autonomy.
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Opportunities
•

Increasing

students’

Strengths

motivation,

improving

learning

givinglearners

and

by •

Students recognize the importance of

conditions,

learning a foreign language and how

different

enriching it is for their personal and

resources or tools in order to improve the

professional lives, for that reason they

English level and taking into account

have the intention to learn it.

students´ needs for each communicative •

The level of English for service courses

skill. Having enough material available for

teachers is appropriated, it is notable in

the whole quantity of

students and an

every class, thanks to their experience and

adequate space for learning English,

group management the education has a

students might increase their motivation to

strong performance.

teachers

get a higher autonomous process and
performance.

Table B
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10.3. Teachers’ surveys analysis
The survey was made for teachers from Universidad Central focused on the aim to
identify the use of didactic and technological resources that they, as English teachers, apply
for the development of their foreign language classes.
The population was service teachers from Universidad Central. The total of surveys
was seventeen (17). Most of them are women and the others are men (See Chart B1)

Teachers' gender

Female

41%

Male
59%

Chart B1

This chart indicates that the dominant teachers’ gender belongs to women with 59%
against 41% relating to men.
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Teachers' years experience
100

Population

80
60
41
40

Teachers' years experience
23,6
17,7

20

11,8
5,9

0
0-5

5 - 10

10 - 15

15 - 20

Not answer

Years experience range

Chart B2

The chart above indicates the years of teachers’ experience on teaching English. The
highest percentage is from 10 to 15 years with 41%; the lowest one is from 5 to 10 years with
5,9%.
The charts below show:
•

The axis X belongs to the population: 100% is equivalent to 17 teachers.

•

The axis Y is the data according to the question.

•

When the questions are with multiple answers the data appear in the axis Y and the
axis has a name.

•

When the answers are with yes/no question the axis Y will just have the name yes
and no.
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Didactic resources that teachers use in
English Classes
100

88,2

Population

80
60
41,2
40

64

58,8
47,1
29,4
17,6

20

Percentage

0

Didactic Resources
Chart B3

The previous chart shows that the dominant material with the highest percentage is the English
text book required by the university “Top notch” (80,2%) and the materials that teachers
seldom use are the templates (17,6%). Teachers from Universidad Central use traditional
methods to teach, it is necessary use Information and Communication Technology resources to
teach English.
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Resources used by English Teachers in class
100
88
80
Population

64
60

58
52

40
23

Percentage

20
0
0

Technological and Audiovisual Aids

Chart B4

The last chart shows that tape recorder has 88% which means that it is the highest
percentage of resources used by teachers and the lowest percentage is the Video Beam (23%).
The OHT projector is never used by them. It shows that teachers encourage listening skill in
Universidad Central students.
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Use of technology and audiovisual aids
Frequency
100

100

Population

80
58,8

60

47
41,1

40

41,1

1 (-) Frequency

29,4
23,5

20

11,7 11,7
11,7 11,7
11,7 11,7
5,8
0

3

11,7
11,7
5,8
0

2

5,8 5,85,8
0

5,85,8
0 0 0 0

0

5,8

4
5 (+) Frequency

Technological and Audiovisual Aids
Chart B5

The previous chart shows that TV and computer (-1 frequency) are the less technology
aids used for teacher in English teaching process and being tape recorder (5 frequency) the
most useful for them. It shows too that teachers encourage listening skill in Universidad
Central students
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Knowledge about avaliability of resources for
English classes
100
100

Population

80
60
40

Percentage

20
0
0
Yes

No
Answer yes/no

Chart B6

According to the chart 100% of teachers know about the available resources for the
English teaching performance, but in many cases they do not use resources.

86

AUTONOMOUS LEARNING IN ENGLISH AS A FOREIGN LANGUAGE BASED ON
LEARNING STYLES

The relation between the teaching resources
and the development of an English class
100
82

Population

80
60
40
Percentage

18

20
0
Yes

No
Answer

Chart B7

The great majority of the teachers consider that lack of teaching resources prevent the
development of a good English class (82%), so it is necessary to have more resources to
improve English classes development.
.
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Relevant tools provided for English classes
development
100
82
Population

80
60
40

Percentage
18

20
0
Yes

No
Answer yes/no

Chart B8

The chart above shows that a high percentage of teachers (82%) consider that
Universidad Central provides tools for English Classes development; however, there is a low
percentage of teachers (18%) that does not consider that.
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Teachers' perceptions about students materials
used in the classroom
100
Population

80
60

51,2
35,6

40
20

8,4

4,8

0
Photocopies

Technological Aids

Didactic Materials

Dictionaries

Percentage

Other Resources

Chart B9

It shows that the common materials used in English classes by students are dictionaries
with the highest average (51,2%) and photocopies the lowest one with 4,8%.
According to teacher’s opinion (See appendix B, question N° 8), related to the creation
and implementation of new didactic and technological sources to promote autonomy in
English learning, they said implementing all the necessary resources to enhance student’s
autonomous learning for improving their performance is a good idea. On the other hand, they
said that it has to take into consideration the coherence between new tools and Universidad
Central PEI, being vital students’ responsibility and compromise.
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Factors that affect students' English learning
process according to teachers' perceptions
100
82
Population

80
58

60
41
40

41

35

41

20
Percentage

0

Factors

Chart B10

This chart holds up some aspects which teachers consider can affect students’ English
learning like: lack of motivation, group heterogeneity, absences, lack of materials, schedule
and lack of time being this the highest percentage (82%).
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10.4. Teachers’ SWOT matrix
Weaknesses
•

•

•

Opportunities

Most of the teachers use books, •

The administrative staff invests in new

photocopies or their own material and

and useful materials for teachers if it is

in

necessary.

some

hardly

ever

times

use

templates or flash cards. It means that •

As teachers know that in many cases

they do not look for other options in

students do not learn because of the

most of the classes and they would

lack of materials or motivation, they

rather work with the same material in

can take into account this situation in a

several cases.

good way using good material for

Teachers do not use frequently the

students, applying good strategies to

audiovisual aids resources, so this

have different classes instead of the

material is getting lost in this moment.

traditionalist method and assessing the

According to the teachers, in most of

classwork with students, according to

the cases, time for students is not

their process and performance.

enough so it affects their learning. •

If students notice that the resources

Also, the lack of materials causes this

used

rejection to the English classes.

applicable in their learning styles, they

by

teachers

are

good

and

can change the way they think about
learning English, knowing that this
process can be funny, easy and
meaningful.
•

Students

can

start

thinking

by
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themselves that they need to use
several resources (audiovisual aids,
books,

photocopies,

flashcards,

templates, etc.) to get their personal
learning goal.
Strengths
•

•

•

•

Threats

The use of current material are •

If the teachers do not use virtual ICT’s

replacing obsolete material that is nor

resources more often, with the time, the

useful and effective nowadays.

material they use would become old

The materials that teachers can use are

and not useful. They need to be more

updated.

updated according to the student’s

Teachers know that useful resources

needs and the real context.

are available for them, but all this •

Universidad Central has resources or

material is not applied with students.

spaces for working with students but if

Teachers

the

they are not used by teachers, the

university provides good material for

administrative staff will not invest

working with students.

money in this kind of elements.

are

conscious

that

Table C
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10.5. Language Department Director’s SWOT Matrix
Weaknesses
•

•

•

Opportunities

The financial factor at Universidad Central •

Universidad Central changes the guide

limits the approval possibilities for the

text every three or four years with the

resources renewal.

objective of updating it.

Lack

of

student´s

commitment

and •

responsibly when it is time to purchase the

request of teaching materials to different

books or the text guide.

publishers in order to increase and

The loanof teaching materialsforstudentsis

innovate learning and teaching resources.

notallowed, it isjustforteachers.
•

Every year Universidad Central makes the

•

publishers.

There is not staff for student’s attention
that requires teaching materials.

The University has great discounts from

•

It is necessary to implement excellent
learning environment as well as useful
tools and staff which support the foreign
language learning in students.

•

Universidad Central with a good work
space and a suitable administrative staff
can implement a technological atmosphere
to provide better learning quality in
students.
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Strengths
•

Threats

Students work with the guide text, •

Non – updateofresources isevident inthe

resources book, flashcards, posters, charts

useofobsolete equipmentandthus useless.
•

and audiovisual material.
•

•

Technological and physicalinfrastructure

Teacher uses didactic material which will

at university makes thechancesofrenewal

be based on the topics they are learning

depends on that.

with the aim to encourage them in the •

Students cannot have didactic teaching

learning process.

materials as a huge consequence they

The changes in didactic material have

missopportunitiesforlanguage learning.

been done focus on WOT studies, teacher
reports,

satisfaction

and

evaluation

students surveys.
•

To supply student´s needs, they have
required supporting material at library for
strengthening

their

English

learning

process.

Table D
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10.6.Secretaries’ SWOT matrix
Weaknesses
•

•

•

Opportunities

Students cannot access to didactic •

Students can ask to the faculty to open

material.

a new course in another schedule. It

Teachers have just one day to return

means, they can take their courses

the material.

according to their needs and available

Administrative staff does not have

time.

enough knowledge about the procedure •

There are a lot of didactic materials

to lend materials and resources that the

(see appendix E).

university has.

Strengths
•

•

Threats

Students have a wide schedule to take •

Teachers can waste time asking for the

English courses.

material every day.

English courses are four hours long.

•

The material is could be wasting, due
to, students cannot use it.

•

Although there is enough didactical
material, most of these resources are
obsolete.

Table E
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10.7.Library Director’s SWOT matrix
Weaknesses
•

University and Library have not •

If the teachers know when to use the few

enough English material in order to

material they have there, their classes are

Students can improve their language

going to be significant and profitable.
•

level.
•

•

Strengths

There are enough listening resources to

Students do not have material for

improve this specific skill.

reinforcing and practicing their •

The library schedule is very wide and

learning process through books

allows students to use the material

related to their careers.

available for the English learning.

Rooms and audiovisual material •

The time the books are provided is

available are not frequently used by

enough for the students to use it.

teachers because University does •

The material designated to the English

not have interactive material for

teaching can be a good tool for the

teaching English.

student to their process of learning.
•

The material available for the English
teaching has easy access for the teachers.

Strengths
•

Opportunities

There is not equivalence in the •

University may provide English books to

number of English groups and the

the libraries in order to students have

number of material designed to

material available for all careers in order
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•

those classes.

to promote Language practice.

Teachers should have in mind the •

Rooms can be used by teachers to use

material available in the library to

audiovisual

make their classes and homework

resources in order to promote and

because the students do not have the

encourage English practice.

material

and

available

necessity to go there and use those
materials.

Table F
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10.8. Field diaries analysis
The field diaries for this analysis were taken from observations during the second 2010
and first 2011 academic terms, at Universidad Central English services courses. And thanks to
them, it was evidenced that students from Universidad Central Services courses have a lack of
motivation in their process for learning English as a foreign language.
Along class observations, field diaries were made providing some common factors that
support to the last affirmation found by researchers (See appendix A):
1. Classrooms are not the appropriate atmospheres for developing EFL classes,
classroom organization cannot be well- structured because in some cases, there is not enough
space for students to be comfortable in the lab or in the classrooms.
2. A high number of students do not get the text book, for that reason the autonomous
learning beyond the class is not evidenced.
3. Technological resources such as computers are not enough in the lab, so students
have to work by pairs or groups of three people, which affect some autonomous understanding
of concepts.
4. Students are not concerned of English importance, they pay more attention to their
curriculum classes, and it is noticed when they do not prepare tasks for the class.
5. Teachers are flexible because they understand that a big number of students have to
work and study simultaneously, what gives students more time to do their handcrafts and solve
extra class material.
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DATA TRIANGULATION
Data analysis made in individual units to compare and face up the results of
quantitative and qualitative instruments with the aim of getting a conclusion which leads to
valid the main objective of this project.
The field diary main objective is to know teaching for teachersand learning for
students’ process and environment, throughout observations and reflections made of that,
which are supported by theories identifying weaknesses and strengths of learners’
performance, behaviors, feelings and attitudes which show qualitative perceptions. Based on
that arises the need to design two sorts of survey and three interviews to valid the observers’
journals appreciations in a summative and descriptive way.
The gathering data was made in the second term of 2010 and the first one of 2011, one
hundred forty seven surveys (appendixA) were applied to service students in eight different
groups and seventeen were applied to teachers which are a kind of deep surveys (appendixB).
On the other hand, interviews were made to different members from university staff:
Languages Department Director, Languages Department assistants and Library Director (see
attachments).
According to Franco (2006),triangulationis based on different methods of collecting
data as a reference to know a specific object or phenomenon. This information source helps to
analyze, comprehend and compare a reality itself. In addition, Ruiz Olabuenaga (2003),quoted
by Halina Alicia Stasiejko, Santiago Rogelio Tristany et al. (2007),describes triangulation as
the way to promote new sort of investigations using qualitative and quantitative methods, the
idea is not separated the results gathering from them, but make a dovetail with both techniques
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for increasing the result’s comprehension of both rapprochements like this, it will be a
methodological strategy more than a method or concrete technique.
According to this definition, the triangulation in this research is made starting from the
characteristic that is an educative project and the objective of it has three structures of study
which are: EFL, autonomous learning and self-access center; there are compared data applied
to the same individual unit through the time.Triangulation not just guarantees the study
validity showing the different kind of methods used to collect information but it also helps to
make logical conclusions and give it more reliability and validity at the moment to analyze the
information. Some of the benefits of triangulation are:
•

The researcher can observe its own material with a critical point of view, also, he can
prove and identify the weaknesses of it.

•

There is a higher degree of reliability to study the phenomenon originally proposed.

•

It provides the opportunity to compare alternative theories or hypotheses to explore the
reality from different perspectives.
Data triangulations is an analysis tool which allows to valid the researcher and results

inside the project, it should be supported by two principles functions that are different, but
both of them are completely linked each other; the first one is based on the resources used to
rich the project results following means such as data gathering making the proper
interpretation about it applying several analysis techniques, the second one is to understand it
as the way to interpret the data taking into account other points of view or theories.
In the first half of the research process, the information collected through observation
in the 8 groups of English services students at Universidad Central andsupported with field
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diaries, different gaps and flaws were found in students’ attitude, as well as in the environment
where classes are developed, including in it available resources for teachers.
In addition, it was observed that most of students do not have the required material for
this subject, and they do not consider it necessary for a good performance in class arguing that
it is too expensive. Due to this,itwas identified that there is not autonomous work outside
theclassroom, having an impact in the lowstudents’ developing and lack of motivation into the
classes.
On the other side, the observations carried out by the field diaries, it was proceeded
to design a survey for students to find deeper causes for which students are not interested
in learning English, and another one was designed for teachers in order to identify the use
of teaching resources and technology aidsto develop foreign language classes. The students’
surveycontains multiple choice items and closed questions aimed to target different aspects
involved in the English teaching and learning process as a foreign language.
The information obtained by applying the students’ surveys were tabulated with
“Statistical Package for the Social Sciences” (SPSS) program and the teachers’ surveys in an
Excel chart, where each question was a percentage, which led to a graphic showing the results,
which subsequently were the major contributors for analysis reflected in SWOT matrix.
Subsequently, in order to identify the quantity and characteristics of the resources that
Universidad Central offers to teachers for teaching process, three interviews were designed to
be applied to the Languages Department Administrative staff, director and secretaries, and
Library Director. The first one was made for languages department secretaries, there were
open questions, all of them with the goal of getting information about features of the
courses, as well as procedures, schedule and availability of the teaching resources
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and multimedia rooms; the second one was made to the Department director, Ms. Ruth
Dominguez, eleven questions were made and totally answered; and the last interview was
conducted to the library director, Ms. Yolanda Garcia , for whom were made fourteen
questions in order to obtain quantitative data about the available materials in English
for students as well as to accurate data about available educational resources of the university
for teaching practice according to the different careers.
After the wholeanalysis(see charts A1 to A 21) were made and applied through
quantitative, qualitative and summative tools, and contrast all the results obtained in each
analysis (field diaries, surveys and interviews) through the whole research process; the results
clearly allowed to guide and make strong this research and after all, the material collected and
a rigorous data and text collecting related with the main objective, it follows that the problem
is the lack of students’ motivation.
Regarding the data triangulation and the instruments applied to gather sources based on
qualitative and quantitative methods, it was found from different reference views, similar
characteristics between students, teachers and administrative staff. These evidences allow
researchers to establish relevant conclusions.
First at all, there was a convergent point between students’ and teachers’ surveys that
are related to the lack of motivation showed in the results, which are justified in the little use
of technological tools by teachers’ methodology during the English classes.
Most of students argue that the class environment is not suitable for their learning
process, for that reason, they support their lack of motivation in this issue. Besides, in some of
the open questions, learners reflect the necessity to practice in other spaces and the importance
of applying current didactical tools to improve their English performance. Another factor in
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common was that learners do not have enough time to do their English tasks because most of
them work during the whole day and the few free time they have it is used to do homework
according to the main subjects from their specific careers.
Likewise, there is not a good and variable methodology for teaching English classes,
neither there is not enough extra time for doing a good performance and improvement about
English as a foreign language, for this reason, it was concluded that students do not have
adequate tools, activities or materials for working after classes and also do not have idea of the
way they can find or apply several activities form web sites, multimedia or textbooks.
Finally, it was found during the observation and data recollection process that students
do not know all resources the university has for didactic ends, then, they do not care to look
after more information, exercises, games or activities they can apply or use for improve their
English without the supervision of a tutor or a teacher, for this, it was important to name that
students do not know how to regulate their own process and they always depend of another
person to develop or improve their skills when they need to learn a foreign language.
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CONCLUSIONS
Taking into account Henry Holec theory about autonomy, we can conclude that “... it is
the Ability to take charge of one's learning”.
This ability is not inherent but must be acquired naturally or in a methodical and
thoughtful way, but what really matters is "how" it is accomplished, an important
characteristic that student need to have to get it, is responsibility.
Based on the previous information, it can be concluded that autonomy is a condition.
The condition that the student becomes responsible for their own learning, decide for him or
herself and not wait for someone else to do it for him.
It is also important that students also establish their needs and interests, also their
abilities or limitations, his or her learning styles and the strategies they can use to develop
their autonomy during the learning process. If the student is not aware of all this, surely learn
something in English, but cannot have a successful advance move forward in the process
because the autonomy will not be developed.
Regarding the process of observation, there were evidenced some specific features that
gave an important tool to work with and also a fact that concern in the education that is
motivation. Following those findings some instruments were designed in order to collect data
and try to find a possible aspect that does not allow getting a good result during the English
classes.
Going beyond the data collecting, the analysis went to the deepest part giving a strong
argument to support the observation findings. Comparing and basing the surveys and
interviews, it was evidenced that there is a huge lack of motivation in the Universidad Central
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service students during their English classes, caused by the low interest they have to learn
English as a Foreign Language, also because they do not get the necessary material to develop
the class, learners do not dedicate extra classes time to study, but the most important finding
was that the university does not have enough materials nor technological resources that allow
students to have an adequate learning process.
However this thesis intention is to provide a helpful tool where students can increase
their motivation in an appropriate environment rich in material such as books, flashcards,
videos, listening, software, etc. After looking for some options the conclusion was to design a
SAC (Self Access Center) in order to supply the learners’ needs, making stronger their skill to
work in an autonomous way.
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Appendix C: Language Department director’s interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENTREVISTA

Nombre: Ruth Domínguez

Cargo: Jefe Departamento de Lenguas

Sexo: F_X__ M___

Objetivo: El objetivo principal de la siguiente entrevista es conocer los antecedentes, recursos
y reestructuras del departamento de Lenguas de la Universidad Central.

1. ¿Cuándo fue creado el departamento de lenguas de la Universidad?
En junio de 1997
2. ¿Qué tipo de recursos se han manejado durante este tiempo?
Siempre se ha trabajado con un texto guía. Empezamos con el Interchange de
Cambridge y cada tres o cuatro años vamos cambiando de texto para actualizarlo.
Adicional a los libros, se trabajan con los resourcesbooks que traen los diferentes texto,
material diseñado por la unidad académica tales como flashcards, posters, charts, etc o
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el material audiovisual que hemos adquirido de las diferentes editoriales. Las clases
incluyen sesiones de video y multimedia. En la multimedia los estudiantes tienen la
posibilidad de trabajar con el LongmanInteractive y páginas web de ESL o EFL. Del
mismo modo, los docentes de lengua extranjera tienen la libertad de trabajan con
material complementario que ellos consideren apropiado según el nivel.
3. ¿Con qué frecuencia se han renovado los recursos anteriores?
Cada año se hace solicitud de material didáctico a diferentes editoriales con el fin de
obtener diversos recursos actualizados que motiven a los estudiantes y

estén

relacionados con sus campos de estudio de los alumnos.
4. ¿Sobre qué bases se han hecho estos cambios?
Los cambios se han hecho de acuerdo con los estudios SWOT, reportes de docentes y
encuestas de satisfacción y evaluación de los estudiantes que se llevan a cabo cada
semestre o cada mes para el programa de educación continua.
5. ¿En qué porcentaje la parte administrativa, financiera, docente y estudiantil han
influido en la toma de decisiones para dichos cambios?
A nivel financiero, influye en un 80%, pues estamos supeditados al presupuesto que no
autorice la Universidad. Por otro lado, se debe tener en cuenta que el perfil del
estudiante de la Universidad Central es estrato 2 y 3. Del mismo modo, dependemos de
la infraestructura física y tecnológica de la institución.
6. ¿Se han tenido en cuenta las necesidades de los estudiantes?
Por supuesto, se ha solicitado material complementario a la Biblioteca adquirir más
textos de consulta para los estudiantes como libros ESP, diccionarios, gramáticas y
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readers entre otros. Se asignan planes de mejoramiento a los estudiantes que tienes
dificultades en su proceso de aprendizaje de la lengua extrajera.
7. ¿Cómo ha hecho el departamento para detectar las necesidades de los estudiantes?
Como se mencionó anteriormente a través de encuestas de satisfacción, evaluaciones,
encuentros estudiantiles y de los representantes estudiantiles.
8. ¿Qué tanta adaptación han tenido estos cambios en los estudiantes?
Los estudiantes no han presentado problemas de adaptación con los cambios de series.
El único inconveniente manifestado por ellos es el tema financiero, aun cuando
tenemos buenos descuentos con las editoriales, ellos son muy renuentes a comprar los
textos guía.
9.

¿Qué necesidades de los estudiantes no se han podido suplir? ¿Por qué?
Brindar el servicio de préstamo de nuestro material didáctico. El material que posee el
Departamento de Lenguas está disponible sólo para los docentes. No contamos con
personal adicional para ofrecer el servicio de préstamo.

10. ¿Qué tipo de recursos cree usted que hacen falta para optimizar el aprendizaje de una
segunda lengua?
Más libros de selfstudy, CD-ROM, software interactivo, un centro de recursos con una
persona que pueda dedicarse exclusivamente a atender a la población docente y
estudiantil.
11. ¿Qué proyección tiene el departamento a corto y mediano plazo en cuanto a las
reestructuras del departamento de lenguas?
Mejores espacios físicos, multimediales y mejor conexión con la internet
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Appendix D: Language Department secretaries’ interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENTREVISTA

Nombresentrevistados

2. Sandra Medina
3.

Ocupaciónentrevistados

Milena Rodríguez

1. Secretaria del departamento de lenguas de la
Universidad Central
2. Docente de servicio

Fecha

sábado, 19 de marzo de 2011 10:30 a.m.

Entrevistador

VivianaSanabria and Cristy Suarez

Objetivo: La siguiente entrevista tiene como propósito identificar los recursos que tiene el
departamento de lenguas para la enseñanza y aprendizaje de una lengua extranjera y el uso que
los docentes y/o estudiantes hacen del mismo
1. Viviana: ¿Cuántos grupos hay en los cursos de servicio de Universidad Central?
Sandra: En el primer ciclo del 2011 hay 102 grupos
2. Viviana: ¿Cuántos hubo en el segundo ciclo del 2010?
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Sandra: Hubo un total de 93 grupos el año pasado
3. Viviana: ¿Cuántas personas hay por cada grupo? Mínimo y máximo
Sandra: Hay un mínimo de 15 personas y un máximo de 30, pero a veces hay grupos
de menos de 15 personas; esto ocurre de vez en cuando
4. Viviana: ¿Se han presentado grupos superiores a 30 personas?
Sandra: Si
5. Viviana: ¿Hace cuánto?
Sandra: El año pasado hubo un grupo superior a treinta personas, en ese caso se divide
el grupo y se crean dos paralelos con la misma cantidad de estudiantes
6. Viviana: ¿Cuál es el porcentaje de estudiantes que aplazan los cursos de servicio?
Sandra: Esa información no la manejo yo; puedes consultarla con las carreras
directamente… las facultades tiene estas estadísticas.
7. Viviana: ¿Cuáles son los horarios que los cursos de servicio ofrecen a los estudiantes
centralistas?
Sandra: Uy, hay muchos horarios.
8. Viviana: ¿Cuáles son los principales horarios?
Sandra: Por ejemplo para estudiantes de día hay franjas de 11:00 a.m. a 1:00 p.m.
9. Viviana: ¿Cuándo se refiere a estudiantes de día se refiere a estudiantes de la jornada
diurna?
Sandra: Si

10. Viviana: ¿Esos horarios aplican de lunes a viernes?
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Sandra: Si, solo de lunes a viernes; pero a veces hay grupos que presentan una solicitud
para crear horarios más temprano, por ejemplo de 7:00 a.m.- 9:00 a.m. pero estos son
muy pocos casos. No es frecuente.
11. Viviana: ¿Cuáles son los horarios que ofrecen para estudiantes de la jornada nocturna?
Sandra: Para los estudiantes de la noche hay horarios de 6:00 p.m. a 10:00 p.m. de
lunes a viernes y los sábados de 7:00 a.m. a 6:00 p.m. los días sábados la jornada de
estudio de los cursos de servicio son de 4 horas
12. Viviana: ¿Pueden los estudiantes de la jornada nocturna matricular los cursos de
servicio de inglés en la mañana de lunes a viernes?
Sandra: si lo pueden hacer ya que hay flexibilidad de horarios. Además hay facultades
que piden horarios para sus diferentes carreras de acuerdo a las necesidades.
13. Viviana: Por ejemplo la carrera de economía de la jornada nocturna desea solicitar la
creación de un grupo los viernes de 7:00 a.m.-9:00 a.m. y los sábados de 7:00 a.m.9:00 a.m. ¿En ese grupo solo se pueden matricular estudiantes de economía?
Sandra: No, se pueden matricular también estudiantes de otras facultades. Hay
flexibilidad total.
14. Viviana: ¿Con qué material de enseñanza y aprendizaje cuenta el departamento de
lenguas?
Milena: el departamento de lenguas cuanta con mucho material. Entre esos materiales
están libros, actividades, metodologías de enseñanza, material fotocopiable para niños,
salón de multimedia, Readers, UMA (Departamento de medios audiovisuales).
También hay libros de alemán, italiano, francés y algunos de portugués.
15. Viviana: ¿Es decir que la Universidad Central también ofrece cursos en esos idiomas?
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Milena. Si, también hay cursos para esos idiomas pero solo se crea un grupo cuando la
cantidad de personas supera los 15. Si hay menos de 15 personas no se crea el grupo y
pues no se contrata al profesor según el idioma.
16. Viviana: ¿Qué otros materiales hay en el departamento de lenguas?
Milena: Hay posters y flash cards para niños; además todavía hay cassettes de VHS
pero en este momento el laboratorio de multimedia está cambiando el formato a DVD.
Hay también libros de assessment y package English. También en nuestra biblioteca
hay libros de todas las habilidades (listening, speaking, writing and reading)
17. Viviana: ¿Cuántas grabadoras hay en el departamento de lenguas?
Milena: Hay aproximadamente 20 grabadoras
18. Viviana: ¿Estas grabadoras están disponibles para los profesores de tiempo completo,
extensión y servicio?
Milena: Si, están disponibles para todos; ellos solo deben presentar el carné y se les
dará la grabadora
19. Viviana: ¿Los estudiantes también pueden solicitar el préstamo de las grabadoras?
Milena: Si, deben hacer el mismo procedimiento que los profesores, presentar el carné
y se les prestará la grabadora
20. Viviana: ¿Los estudiantes pueden pedir prestado el material del departamento de
lenguas (libros, actividades, ejercicios, etc)?
Milena: No, no pueden solicitarlo prestado. Solo están se les presta a los profesores ya
sean de tiempo completo, extensión o servicio. Este material del departamento solo es
de consulta, se debe entregar el mismo día.
21. Viviana: ¿Por qué solo los profesores pueden solicitar prestado el material del
departamento de lenguas?
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Milena: Desde que yo esto a cargo del material no lo he prestado sino a docentes
22. Viviana: ¿Hay un reglamento estipulado para eso?
Milena: No, no lo hay. Personalmente no lo presto a estudiantes porque ellos no son
tan responsables como los docentes
23. Viviana: ¿Alguna vez un estudiante le ha solicitado algún material del departamento de
lenguas para uso?
Milena: No, nunca.
24. Viviana: ¿Con qué frecuencia un docente le solicita material prestado?
Milena: En todo momento no tengo cifras exactas porque ellos solicitan el material de
acuerdo a sus necesidades y lo hacen siempre. Además a los docentes se les da el libro
“Top Notch”: teacher’sbook, workbook y CD de acuerdo al nivel o programa.
25. Viviana: ¿Cuál es el procedimiento que los docentes deben hacer para

uso del

laboratorio de multimedia?
Milena: Ellos deben solicitarlo con antelación a la profesora Libia Gómez Cáceres que
se ubica en el laboratorio de multimedia.
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Appendix E: Library Director’s interview

FACULTAD CIENCIAS DE LA EDUCACIÓN
LICENCIATURA EN LENGUA CASTELLANA, INGLÉS Y
FRANCÉS
INVESTIGACIÓN Y PRÁCTICA PEDAGÓGICA INGLÉS I

ENTREVISTA
Nombre:
Cargo:

Sexo: F___ M___

Objetivo: Conocer los procedimientos que deben seguir los estudiantes y docentes para tener
acceso a los recursos físicos, tecnológicos y pedagógicos que la biblioteca de la Universidad
Central ofrece.

1. ¿Cuántos televisores tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?
En la sede centro 2, sede norte 0
2. ¿Cuántos DVD’s tienen en la Universidad Central disponibles para uso de los profesores
de inglés en sus clases?
Sedecentro 7, sedenorte 5
3. ¿Cuántas grabadoras tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?

131

Sedecentro 22, sedenorte 10
4. ¿Cuántos Video Beam tienen en la Universidad Central disponibles para uso de los
profesores de inglés en sus clases?
Sedecentro 41, sedenorte 39
5. ¿Cuántas salas disponibles hay para el uso de los recursos?
Sedecentro 30, sedenorte 31
6. ¿Cuál es el procedimiento que debe seguir un profesor para solicitar tanto los recursos
como las salas?
El docente debe solicitar mensualmente mediante formato virtual a la Oficina de Registro
la cantidad de salones según el horario programado.
7. ¿Cuánto tiempo puede usar la sala/recurso cada grupo?
El tiempo que pueden usar para cada clase es de 2 a 4 horas.
8. ¿Con qué frecuencia son solicitados los recursos y las salas?
Sede centro tiene un promedio diario de 8 salas, mientras que la sede norte tiene un
promedio diario de 6 salas.
9. ¿Qué material de inglés o para la enseñanza de una legua extranjera existe en la biblioteca?
En la sede centro hay 90 ítems y en la sede norte 63 ítems.
10. ¿Cuántasbibliotecas hay?
2 Bibliotecas (sede centro y norte), 1 Biblioteca Especializada en Música, 1 Centro de
Documentación.
11. ¿Qué horario(s) maneja(n) la(s) biblioteca(s)?
Las bibliotecas tienen horario de Lunes a Viernes de 7:00 am a 9:30 pm y los sábados de
8:00 am a 4:00 pm. A excepción del Centro de Documentación y la Biblioteca de Música
que no tiene servicio los días sábados.
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12. ¿Cuánto tiempo pueden tener los estudiantes el material que solicitan en la biblioteca?
Los libros se prestan por un periodo de 8 días calendario y este se puede renovar por otros
ocho días.
13. ¿Con qué frecuencia solicitan o consultan los estudiantes el material de inglés?
Depende más del docente que esté trabajando que material y los trabajos que les asignen a
los estudiantes.
14. ¿Existe algún registro de estas solicitudes?
El sistema bibliográfico arroja el reporte de consultas por usuario y adicionalmente por el
número topográfico (área del conocimiento).
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